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» Thank you for submitting this very interesting proposal. It
is an ambitious project which if successful will be useful
for guiing the development of professional development
programmes in the future.

As this is such an exploratory topic, you may wish to
consider a qualitative component to examine in greater
depth some of your findings from the questionnaire. You
can triangulate your findings of the literature review with
that of your questionnaire and focus groups or interviews.
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« SWAIN

Strengths

Weaknesses

Aspirations

Interests

Needs

Tasks and responsibilities | carry outShould | consolidate my strengths?
well (or could do if given theCapitalize on them? Extend them? Move
chance) beyond them?

Should | develop my skills in these areas?
Should | seek to avoid such tasks or
situations in the future?

Tasks and responsibilities | carry out
less well (or try to avoid/postpone)

What new responsibilities do | want to
Things | want to be good at or totake on? What knowledge, skills, attitudes
achieve in the future do | need to develop to prepare for such
new responsibilities?

What are my main interests in my present
job/role? What other intgg
that are not currently fu

These are tasks | enjoy or am
inherently motivated to undertake

After considering the above factors, prioritize a list of areas o 0!
you think should be developed further
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+ RAIN Check

Perceptions of your role, any planned changes in your role,

Rol et :
o€ where you fit within the teaching team

Aspirations Your aims for the future, your teaching strengths

Including aspects of the your personality, your department or
Inhibitors institution which you fear might inhibit your individual
development

What you would like to help maximize your effectiveness (e.g. .

Needs .
training and development, resources etc)

Construct a personal development (action) plan after .
factors Ly
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» SMARTER

Specific and The goal should express what exactly you are going to do, with or for whom. It should also
. stretch your capabilities and provide enough of a challenge to serve as a motivator but not

StretChmg so difficult that it becomes frustrating.

The goal must be measureable (e.g. Ask yourself: How much? How many? How will | know

when it is accomplished?

A Achievable The goal n.eeds to be at‘tainable by you bassed (?n the. ski.lls you have and within the
proposed timeframe. Achievable goals help maintain motivation.

A realistic goal means you have the resources to get it done. A relevant goal is something

you can actually have an impact on or change and also is important to you and/or the

organization

Time-bound means setting a deadline for the achievement of the objective. Deadlines

need to be both achievable and realistic. If you don’t set a time you will reduce the

motivation and urgency required to execute the tasks. Specifying dates and durations

creates the necessary urgency and prompts action.

The goal will involve an area that inspires you or that you are interested.i

E Enjoyable Enjoyment and engagement with the process is more likely oy
achievement of the goal.

M Measureable

Realistic,
relevant

T Time-bound

and truly enjoy.

déffort and;"'
Y g

Rewarding,
recorded
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COGNITIVE DOMAIN

Level and Meaning:

Use these verbs in written objectives
to describe the associated
cognitive level:

Knowledge: The
remembering of previously
learned material (recall of
facts).

define, distinguish, identify, inquire,
label, list, match, memorize, name,
read, recall, recognize, relate, repeat,
record, select

Comprehension: The ability
to grasp the meaning of the
knowledge being learned.

associate, describe, differentiate,
discuss, explain, extend, generalize,
give examples, illustrate, infer,
interpret, locate, rearrange, reorder,
restate, rewrite, summarize,
transform, translate

Application: The ability to
use learning materials in a
new way.

apply, calculate, choose, classify,
demonstrate, develop, generalize,
illustrate, operate, organize, practise,
restructure, sketch, solve, transfer, use

Benjamin
Bloom’s
book
Taxonomy
of
Educational
Objectives
(19506)
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Analysis: The ability to break
material down into its parts
so that its organizational
structure may be
understood.

analyze, categorize, classify, compare,
contrast, deduce, describe, detect,
diagram, discriminate, differentiate,
distinguish, experiment, group,
inspect, point out, put into lists,
question, sub-divide, test

Synthesis: The ability to
combine previous
experiences with new
material to form a whole
new structure.

combine, compile, create, design,
generate, integrate, modify, plan,
produce, propose, solve

Evaluation: The ability to
judge the value of material
for a given purpose.

appraise, assess, choose, compare,
conclude, consider, criticize, evaluate,
judge, measure, rate, score, select,
support, validate, value
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