CLINICAL EDUCATION
AS AN ACADEMIC SUBJECT
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WFME - The World Federation for Medical Education (1972)
HARZHERE

ASME - The Association for the Study of Medical Education
EEHEMAh=

AMEE - The Association for Medical Education in Europe (1972)
MMEZHF

BEME — The Best Evidence Medical Education (1999)



Curricular Development - A Six Step
Approach for Medical Education

EFEHETWRERENDE

1) Problem identification and general needs assessment
2) Needs assessment for targeted learners

3) Goals and objectives

4) Educational strategies

5) Implementation

6) Evaluation and feedback
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Step 1 Problem Identification/
General Needs Assessment
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Step 1 starts with the identification and analysis of a
health care need or other problem that is to be
addressed by the curriculum.
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Step 1 Problem Identification/
General Needs Assessment
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» How is it currently being addressed?

» How should it be addressed — what is the ideal
approach?

The general needs assessment is the difference between
how the problem is currently being addressed and
how it should ideally be addressed.
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Step 2 Needs Assessment of
Targeted Learners
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A needs assessment of targeted learners is a process by
which the curriculum developers identify the
differences between the ideal and actual

characteristics of the targeted learner group and their
environment.
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Step 2 Needs Assessment of
Targeted Learners

Methods for Learner Needs Assessment

> Informal discussions / Formal interviews 18/l

> Focus group discussions ZOATHR
> Questionnaires & A
> Direct observation of skills =RV
> Examinations 7
» Audits of current performance SSETREAR

» Strategic planning session Gk B PR VR R
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Step 3 Goals and Objectives

PAN

i)

» The curriculum’s goals and objectives should target

the needs of learners.

» A goal or objective is defined as an end toward which

an effort is directed.

» Goal - broad educational directive — communicates the
overall purposes of the curriculum

» Objective — specific educational directive that is
usually stated behaviorally, i.e. it is measurable
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Step 3 Goals and Objectives

Writing Objectives
Writing goals and objectives are an underappreciated skill.

Five basic elements:

> Who A EREFBUT (who) 7623
> Will do KAT (by when) SER“Mnfal$dm 2

» How much (how well) |&£BFE%I8H5” (of what) KISCER
> Of what BRESH (will do) , FFAT BAEEsT
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Step 4 Educational Strategies
R

Once the goals and objectives are determined, the next
step is to develop educational strategies

» Content — specific material to be included in the
curriculum

» Methods —ways in which content is presented

The content of the curriculum flows from its specific
measurable objectives

17



Step 4 Educational Strategies

Guidelines for choice of Educational Methods

» Maintain congruence between objectives and methods
#H7 B 5 IEMHRE

» Use multiple educational methods

- To suit different learning styles and motivations,
maintain learner interest and retention

RS M A

» Choose educational methods that are feasible in terms
of resources
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Step 5 Implementation

SE Tt

ldentify resources needed.:
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» Personnel: faculty, secretarial/administrative support,
patients

» Time: faculty, support staff, learners

» Facilities: space, equipment, clinical sites

» Funding/costs: direct financial costs, hidden or
opportunity costs
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Step 5 Implementation

Anticipate and address barriers

» Financial and other resources

» Competing demands

» People: attitudes, job/role security, power

Plan to introduce the curriculum:
> Pilot

» Phase-in

» Full implementation



Step 6 Evaluation and Feedback
Tl 5 R R

Step 6 closes the loop in the curriculum development
cycle and

» Provides information to guide individuals and the
curriculum in cycles of improvement

» Evaluation results can be used to
v' seek support for curriculum
v' assess individual achievement
v satisfy external requirements
v

serve as a basis for presentations and publications
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Step 6 Evaluation and Feedback

Methods of Assessing how a Curriculum is Functioning

22

Program evaluation

» Learner/faculty/staff questionnaires

» Objective measures of skills and knowledge

» Focus groups of learners, faculty, staff

» Regular meetings

» Special retreats and strategic planning sessions
> Site visits SEHBER VG

» Informal observation / discussions
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About the Programme

» Started in 2007
Collaboration with NHS Postgraduate Education Organisation

A\

» Orientated towards the academic intellectual study of clinical
education, rather than developing practical teaching skills

» Graduated approximately 50 students
» Mainly clinicians and mainly from medicine
» A small number of international students

» Students use their qualification to support their roles as Clinical
Educators, Faculty members, Academics and Policymakers
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Programme structure

» Length: one year

» Degree: Master of Arts

» Credits: 180

» Modules: 1 core modules (30 credits)
2 recommended modules (60 credits)
1 free optional modules (30 credits)
1 dissertation (60 credits)

1 core modules (30 credits)
2 recommended modules (60 credits)
2 free optional modules (30 credits)

1 report (30 credits)
25
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Modules | took

Core module: Contemporary Issues in Clinical Education (30
credits)

Recommended optional modules:
Learning and Teaching for Adults (30 credits)
Learning in Small Groups (15 credits)
Designing Courses and Curricula (15 credits)

Free optional modules:
Education for the Professions (30 credits)

Leadership in the Learning Community (30 credits)

Report (30 credits)



Contemporary Issues In
Clinical Education
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Aims of the module

Encourage reflection on educational theory and practice
To help develop support learning in healthcare contexts

Develop design, delivery and critical evaluation skills for
educational ‘opportunities’

to explore the similarities and differences between clinical and
other forms of education

Develop critical analysis skills of the research base of clinical
education



Content and course design

» 30 hours =three full-day workshops + four 2.5-hour
evening seminars

» Interactive lecture + facilitated discussion + group
work + student presentations

» Theory + research + practice
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Detalled Content

Session 1 Introduction to the MA Clinical Education
Session 2 Clinical Education in Today’s Health Services
Session 3 Selection for Clinical Education and Training
Session 4 Curriculum Design and Development

Session 5 Challenges in Assessment for Clinical Educators
Session 6 Simulation in Clinical Education

Session 7 Interprofessional Education

Session 8 Perspectives on Research in Clinical Education

Session 9 Group Project Presentations



Learning and Teaching for Adults
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The Module’s Aims

» Explore the concept of professionalism

» Examine issues around learning in the workplace

» Develop an understanding of relevant major theories

» Gain an overview of contemporary approaches to teaching and

learning.
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Module Learning and Teaching Methods

Students work in a number of complementary ways:

» As asingle large group, bringing together the various academic

backgrounds and interests of all the participants

» In small mixed groups bringing together students from across
different teaching contexts

» In small mixed groups of students focusing on particular themes
of interest for coursework

33



Detalled Content

Session 1 Exploring the Purpose and Nature of Teaching and Learning
Session 2 Professionalism
Session 3 Theories of Learning

Session 4 Professional Learning —the Role of Reflective Practice and
Critical Incidents

Session 5 Enhancing Learners’ Motivation

Session 6 Work-based Learning — Pedagogy of the Workplace -
Participation in Communities of Practice and Expansive Learning
Environments

Session 7 Assessment Workshop— Looking at Past Assignments and
Grade Criteria

Session 8 Theories Revisited — Including Student Presentations

a4 S€ssion 9 Student Presentations of Assignment Plans
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Learning in Small Groups
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Content and Course Design

» Length: A two-day workshop

» Aim: to develop a professional approach to the facilitation of
group work

» Content: theoretical perspectives relating to group dynamics and
processes

» Methods: small group-work activities
a problem-solving session (real-life practical examples)
a team-teaching task

feedback from peers and tutors
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Designing Courses and Curricula

Wi AE




Content and Course Design

» Length: A two-day workshop

» Aim: to examine, explore and integrate a range of practical and
theoretical issues relating to course design

» Content: approaches to course design
the development of course aims and objectives
the relationship of objectives to methods of teaching,
assessment and evaluation
the relationship of course design to student learning
the curriculum context

the institutional/ departmental context
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Education for the Professions
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Course Design

Historical + philosophical + psychological + sociological
» Issues concerning professional identity

» Epistemological issues

» Pedagogical issues

> Ethical issues
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Detalled Content

Session 1 The Emergence of Professions
Session 2 Are Professions a Distinct Type of Occupation?

Session 3 Professions and Professional Knowledge, Challenges and
Opportunities

Session 4 Professional Knowledge and professional Education
Session 5 Approaches to Professional Ethics

Session 6 Professions and the Idea of Expertise

Session 7 Issues in Professional Learning

Session 8 Professional and Vocational Education — Convergence or
Divergence?

Session 9 Changes in Professional Education — the Case of Medicine
Session 10 Inter-professional Learning and Practice
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Leadership for the Learning Community
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Module aims

develop critical insights into human resource and how people are
managed;

Develop understanding of institutions as ‘learning-centred
communities’

provide theories, analytical frameworks and insights relevant to
working environments.

To contribute towards improvements in learning within an
educational institution or environment;

Develop effective ‘people management’ and organisational
development skills.



Detalled Content

Session 1: Introduction

Session 2: Leading and managing CPD; Induction and early
professional development

Session 3: Teams — developing personal skills in a team context
Session 4: Leading CPD: How adults learn and helping staff develop
Session 5: Managing staff workload and wellbeing

Session 6: Leading professional learning communities and learning
networks

Session 7: Managing people’s performance: motivation and morale
Session 8: Improving performance management: Improving learning
Session 9: Classrooms as learning communities

4S4ession 10: Research engaged schools



Tasks for You
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